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IB Standards and Practices

Culture 5: The school implements, communicates and regularly reviews an assessment policy or
policies to help create a culture of continuous learning and growth. (0301-05)

Culture 5.1: The school implements and reviews an assessment policy that makes the school’s philosophy
clear and is aligned with the IB philosophy concerning learning and assessment. (0301-05-0100)

Culture 5.2: The school identifies in its assessment policy all necessary local and IB requirements, and
outlines how the school is adhering to these requirements. (0301-05-0200)

Culture 5.3: The school describes in its assessment policy the rights and responsibilities of all members of
the school community and clearly states what constitutes good assessment practice. (0301-05-0300)

Culture 5.4: The school ensures relevant support materials, resources and processes are implemented for
fair and valid assessment. (0301-05-0400)

Culture 5.5: The school describes in its assessment policy the value of assessment for continuous learning
and growth. (0301-05-0500)

NAIS Dublin’s Assessment Policy is in line with the wider mission of the school to provide world class,
transformational and international education, and its philosophy of developing life-long learners who inquire,
question and reflect. The school’s assessment procedures are guided by the standards and practices of the
International Baccalaureate (IB) and the IB’s mission of providing rigorous assessment and underpins the
school’s guiding statement - L - Learn: Learn to adopt different perspectives through the IB programme.

Students learn best in a safe and trusting environment in which they receive meaningful, ongoing feedback
about what they are doing well and what they need to practice in order to improve. We believe that all
assessment should be integral to teaching and learning, motivating for students and informative for all.

Baseline assessment is carried out in a number of ways using a variety of in-class methods. This form of
assessment provides teachers with information about students’ prior knowledge and misconceptions before
beginning a learning activity. This then provides a baseline to establish how much learning has taken place
after the learning activity is completed. Teachers usually build concepts sequentially throughout a course,
therefore, baseline assessment helps to ensure concepts are understood and consolidated before
introducing new learning.

Baseline assessment is completed at the beginning of every year for Grades 3, 5, 6, 8 and 10. This testing
will be carried out using an appropriate diagnostic test, e.g. Cognitive Ability Test (CAT4) or MAP testing.
The information provided by this diagnostic assessment helps to establish your child’s innate ability and
gives us a minimum attainment level which informs teaching and learning.



Formative assessment is most effective at the point of learning or during the learning process. It is regular,
ongoing and aims to identify what and how the student is learning. Feedback from the teacher enables
them to personalise their instruction at this crucial point to support and guide students as they develop their
skills and understanding. The results of this type of assessment enables the teacher plan future lessons
and adjust teaching strategies to meet each student’s learning needs. Types of formative assessment
include, but are not limited to, short tests, quizzes, home-learning tasks, reflections, verbal questioning and
presentations.

Summative assessment happens during or at the end of a unit. It helps identify what the student knows,
understands, and can do. Assessments are criterion-based, measure progress made, and benchmarks
achieved by the student. The assessment also informs the teacher about the success of a unit or course
outline as well as how to adjust and develop future plans. These assessments cover a range of learning
skills and outcomes and can include written tests, reports, essays, journals, presentations, performances,
exhibitions and reflections.

Self-assessment can happen before, during, or after a unit. This is where the individual reflects on the
learning process and their understanding of the work. It also informs the student of their strengths and
areas for future improvement. This act can be ongoing throughout a unit as well as on completion of a
summative assessment.

Peer assessment is used to enable the student’s peers to give feedback on a particular piece of work or a
part of the learning process. Peers are given criteria by the teacher to help guide their feedback. This
practice helps improve the student’s understanding that the reason for assessment is growth, and it helps
the process of reflection. Where appropriate, peer assessments are modelled for students and carried out
in a constructive and productive way.

In the Early Years and Primary (PYP), faculty staff make regular observations to gather evidence of what
children can do, to plan the next steps in learning. This information is collated on Toddle which is a digital
platform against the pastoral and academic statements of development.

Across the whole school, a range of evidence is collated to gain a clear picture of student progress. For
example, this may include photographs, video clips, reflections, teacher observation, performances, written
work, drawings, models etc. Portfolios of evidence are collected both virtually and physically to demonstrate
progress over time. Work is marked regularly to gain an insight into each students’ learning, progression
and areas for teaching focus.

In all student assessments, a constructive approach is adopted. This may take several forms which all
include identifying positive aspects and specific areas for improvement. Students are given the opportunity
to respond to teacher feedback and to draft or re-draft work based on teacher, peer or self-assessment
feedback. Verbal feedback is also a crucial part of the feedback process

Student work is graded using subject specific assessment criteria issued by the IB and in accordance with
IB requirements. Standardisation for summative assessments takes place in each subject during
moderation meetings. In the Secondary School, all summative assessment grades and feedback is
recorded in Managebac.



NAIS Dublin utilises both oral and written forms of communication to inform students and their parents
about progress.

Reports — Primary Years Programme

Reports provide a formal statement about a students’ performance. From Grade 1 to Grade 5 reports are
sent home at the end of the Autumn term and all students receive a report at the end of the Summer term.
The latter report includes assessment data on the strands of the PYP Scope and Sequence. Students will
be assessed as beginning, developing, meeting or exceeding. In KG3, KG4 and KG5, focus child reports
are shared with parents throughout the academic year, and are in place of a Term 1 report. They focus on
Language, Mathematics and PSPE skills and outcomes.

Each report explains to parents how their child is progressing in the learning process, their strengths and
any areas where more focus is needed. Reports are clear, concise and include comments about the
student’s development of the attributes listed in the IB Learner Profile and Approaches to Learning. Reports
are published to parents through the Toddle family app.

Reports — Middle Years Programme & Diploma Programme

Twice yearly, students in Grade 6 — 11 receive an academic report via Managebac with an IB achievement
grade (1-7). Students receive reports at the end of Semester 1 (January) and end of Semester 2 (June).
Grades and feedback are continuously recorded in real time on ManageBac. The reports also include
information about the IB Leaner Profile, assessment criteria and grade descriptors in each subject. Form
tutors (advisors) also write a personalized comment on each student focussing on the development of their
well-being using the pillars of the PERMAH model.

Grade 12 students receive an official predicated grades report at the end of September in DP2 to be used
for Early Applications. Their final Semester 2 report is released before they depart for study leave at the end
of Term 2.

At the start of each year an Academic Calendar is published in the Secondary School detailing the key
dates and deadlines for:

e Reports
e Parent Teacher Conferences
e Examinations

Assessment principles and practices—Quality assessments in a digital age (2023) -
https://resources.ibo.org/data/assessment-principles-and-practices-quality-assessments-in-a_bc11f975-
b95e-46f8-9537-af018c1f0912/assessment-principles-and-practices-quality-assessments-in-a-
en_57a3acb8-66c6-49ba-b651-b329ccce995d.pdf

Teaching and learning informed by assessment in the Diploma Programme (2021) -
https://resources.ibo.org/data/teaching-and-learning-informed-by-assessment-in-the-diploma-_744ed7af-
b20e-46ac-aa10-f7c41e50b944/teaching-and-learning-informed-by-assessment-in-the-diploma--
en_3590c8cb-9e26-4cda-9f79-72e3817020a5.pdf
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